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Tittle 
The perception of teachers on the integration program on Visual impaired students in learning institutions in the United Arab Emirates 
Abstract
The significant aspect in UAE educational sector is the integration of visually impaired and blind students, within the formal education system which is seen to be given very little attention contrary to the requirements of the social and health domains (Alghazo & Naggar Gaad 2004). It is noted that when a blind or visually impaired child who is not affected with other disabilities is well cared for as his or her parents help him/her to compensate for his/her sensory loss is viewed to be in a position of developing like others.   This research will seek the establishment of teachers’ perceptions of the integration program of learners with visual disabilities in learning institutions. The study will be carried out in Abu Dhabi in the United Arab Emirates. The qualitative method is to be used. The techniques for collecting data will be interviews. Keywords: Teachers, Visual Impaired Students (VIS), Perception, and Integration 				Programme. 
Background
In some states that blindness is not present for instance severe obstacles in progress have been associated with deafness. Concerning the history, it is that some educators argued that Visual Impaired Students had "The Right to be different". Later integration termed as mainstreaming and finally the inclusion of the visual impaired students towards a regular classroom setup in mass numbers began in 1950 when people started to believe that the main visually impaired learner had was the only adoption of the study material for him/her to be comfortable in a normal classroom (Tavares & Nunes 2014, p. 740). 
The only difference accepted by many educators especially teachers was the material used and the media used for teaching and the learning process. Few educators believed in the acceptance of any changes implemented to the curriculum offered to blind and visually impaired students (Hwang and Evans 2011, p. 140).   Thus, the idea of inclusion of a blind student with sighted ones in some cases tries to provide an opportunity of all being equal by avoiding their needs and the right for them to be different. According to Seligman and Adler (2018), it is noted that we have a 71.4% increase in integration of special needs to learners in UAE from 2011- 2016. For instance, in 2016, we had 90.4% of learners with special needs being enrolled in higher institutions of learning in our education system.
According to Alghazo and Naggar Gaad (2004, p.97), “Education must aim at giving the blind child knowledge of the realities around him, the confidence to cope with these realities, and the feeling that he is recognized and accepted as an individual in his own right". This suggests that currently the idea to separate a visually imparted learner from the sighted ones has been done away with. The researchers now are in the process to come up with an integrated education system in which all learners get an equal environment in terms of learning. Attention from other researchers is that visually impaired learners have the potential in attending regular schools. This is by the aid of Information Communication Technology which makes it possible to engage the blind in a regular classroom setting together with sighted learners Tavares & Nunes (2014, p 740). 


Studies have explored teachers’ perceptions of perceptions of teachers on the integration program on visually impaired students. For example a research conducted by Lori Jonson, (Oct 2016) on “Teachers of visually Impaired Students as Providers of Related Services? “Supportive Services” versus “Specially Designed Instruction”. The other research was a journal of blindness and visual impairment “Teachers of Students with visual impairments: what are they teaching? “Conducted in May 2002 “ The outcome of this research will be valuable to the Ministry of education and the institution's staff, in developing a better teaching and learning environment for the blinds students (Hayhoe, 2014).
Aims of the Study
The aim of this study is to investigate the perceptions of teachers on the integration program on visually impaired students in the UAE. This perception will be based on how they treat them and how the learners give attention to their class work. This will involve school work and its environment. The research will also give an insight into effective curriculum and teaching methods to be employed for these learners to benefit just like the sighted students 
Research Questions
1. How do teachers perceive the designed program for visually impaired learners when accessing study materials?   
2. What are teachers’ perceptions of teaching methods used in program for visually impaired?
3. How do teachers perceive the added workload emerging from teaching the blind students?

Epistemology
	Under this research, this will be a source of our knowledge based on the universal concepts. It will enable us to know what knowledge of our research is and how knowledge is acquired in our area of study.
Theoretical perspective
	In line with constructivism, this study is grounded on interpretivism. Based on this perspective, knowledge is socially constructed, and the focus is on understanding experiences from participants’ viewpoints from different realties (Battal, 2016). Teachers will be examined and issued with questionnaires so that they will give accurate information without fear also to learners the same.
Research Methodology
	This research wills a qualitative methodology. Sample and Sampling methodology is what we will use.
	This study adopts a purposive sampling.  Our samples will be selected based on age, sex and position holding in the society. We will also use educated and non-educated personnel in the society. In a total we must use 20 teachers, 10 society elders, 30 blind students balanced both male and female randomly regardless of age. 



Data Collection
The first thing here is that we should make an appointment on how we should meet all the parties. The better ways to ensure that communication is achieved effectively is by having it done in a noise limited area. It does not mean that the place should be total quite but in an environment where the interviewee and the interviewer will be able to hear and understand each other with an easy way. When distractors are limited, it makes it smooth for exchange of ideas and thoughts. Following are the tools we will employ in our interviewing process. 
1. Recording, here we will use microphone, audio and video recorder. This is to avoid copious notes. This will not be a mandatory, its effectiveness is that they can capture as accurate as possible. This will also allow the researcher and the interviewer as well as moderators to engage and focus in a better way tool the respondents later than being distracted in making notes. 
2. The other will be documentation of the interviews, here when we will be done in sourcing all the necessary information data collection will be the next process. The tools that will be used for the documentation of the research are flash drives, FTP sites, filling cabinets and platforms in cloud storage.
Data Analysis
	Analysis of interview will be done using a thematic approach. Explain the steps for the data analysis in terms of identifying, reporting and analyzing of data. Reporting patterns will be also considered within this data. Data in rich will be tackled here as we will minimally describe and organize our data it is under this that we will interpret various aspects of research topics for instance their perception of educators to the learners.	
Ethical issues
	Since this research will be conducted in both the public and private sectors. We will ask for permission and approval from the relevant authorities. Both religious institutions will be also consulted to ensure the privacy of the learners is saved and not subjected to the public. This is to ensure that we don’t move to unrestricted areas so that we can have the actual figures.  Some will be a risk to us in terms of security or in any other way. Therefore, in any study area, we make a pre-visit to ensure that all we need is put in place (Battal, 2016).
Conclusion
This research will be able to conclude that it is fair to put blind students and sighted students will be placed in one classroom setting. This is set to be achieved by incorporating the necessary teaching and learning materials for different students' categories. It will be evident from this research that students who are blind are not subjected to privileges like the abnormal students in their learning institutions, for instance as observed by Tavares & Nunes (2014, p.736). The developed program to mix learners both sighted and visually impaired has improved the public image of these learners in society. Instructors however perceive this program from a negative side. This is simply because they are well trained to handle this kind of learner.
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